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APPLYING INTERACTIVE LEARNING ACTIVITIES
TO ENHANCE EFL TERTIARY STUDENTS’ READING
COMPREHENSION AT A LOCAL UNIVERSITY IN VIETNAM:
TEACHERS’ BELIEFS AND PRACTICE
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ABSTRACT: The issue of classroom interaction has attracted the researchers' attention
worldwide since the early 1970s. Educational studies in the field of classroom interaction
including interactive activities (IAs) in teaching English as a foreign language (EFL) have
provided realistic viewpoints about how interactive activities can be employed, and what benefits
they bring to EFL teaching and learning. These studies showed that using interactive learning
activities in EFL classrooms helped teachers create a successful and exciting environment for
teaching and learning, facilitating the students' involvement in the lesson, establishing and
maintaining the social relationships between teachers and students in the classroom environment
where the learners can discuss, negotiate and express their ideas through the activities initiated by
the teachers. In English reading classes, however, the application of interactive learning approach
still remains limited in tertiary contexts. In addition, a modest number of studies has focused on
whether teachers' beliefs and practices of IAs as scaffolding strategies may help to facilitate EFL
tertiary students' learning reading comprehension (RC) skills. This qualitative case study aims to
investigate how three teachers perceived and employed IAs in teaching EFL reading
comprehension subjects. A triangulation of research instruments including in-depth interviews,
classroom observations and stimulated recall interviews were used for collecting data. The
significance of the study demonstrates the necessity of applying IAs into improving students’
reading motivation and offers a collaborative environment for enhancing students' reading
comprehension skills despite some inconsistencies in teachers' beliefs and practices.

Key words: Classroom interaction, interactive activities, tertiary, reading comprehension,
EFL.

TOM TAT: Cdc nghién ciru trong linh viee twong tdc trong I6p hoc nhu cdc hoat dong tiwong
tdc trong day hoc tiéng Anh nhir mt ngoai ngiv da diea ra nhitng quan diém khdc nhau vé cdch thire
van dung cdc hoat dong tuong tdac va nhitng loi ich ma chiing mang lai cho viéc day va hoc tiéng
Anh. Céc nghién civu nay cho thdy viée sir dung cdc hoat dong tiwong tdc trong 16p hoc tiéng Anh da
giup gido vién tao ra mét moi truong day va hoc tich cuc va thi vi, tao diéu kién cho hoc sinh tham
gia vao bai hoc, thiét ldp va duy tri cde moi quan hé xa héi giita gido vién va hoc sinh trong méi
trieong 16p hoc noi nguwdi hoc cé thé thao ludn, dam phdn va bay t6 ¥ kién ciia minh théng qua cde
hoat déng do gido vién khéi xudng. Tuy nhién, trong cdc I6p doc tiéng Anh & bdc dai hoc, viéc dp
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dung cdc hoat dong tirong tdc van con han ché. Ngodi ra, mot s6 nghién ciru ciing da tdp trung vao
viéc lugn giai liéu niém tin va thuc tién cia gido vién vé cdc hoat dong hoc tdp twong tac nhu la
chién luoc lam nén tang co thé giup tao diéu kién thudn loi cho sinh vién dai hoc chuyén ngir hoc ky
nang doc hiéu hay khéng. Nghién civu dinh tinh nay tdp trung diéu tra cdch ba giang vién nhdn thire
va van dung cdc hoat dong tuong lac trong viéc glang day hoc phan doc hiéu cho smh vién chuyén
ngir. Ba cong cu nghzen cutu bao gom phong van sdu, quan sat 6p hoc va phong van hoi twong da
dwoe sir dung dé thu thdp div liéu. Két qua nghién ciru chitng 16 sw can thiét ciia viée dp dung cdc
hoat déng tiwong tdc dé ndng cao dong e doc ciia sinh vién, dong thoi tao ra méi truong hop tdc
tich cuc dé nang cao ky ndng doc hiéu ciia sinh vién cho dii van cé mot sé diém khong twong thich

gittaniém tin va thuc tién cua giang vién vé van dé nay.

Tirkhoa: Tuong tdac lop hoc, hoat dong twong tdc, bdc dai hoc, doc hiéu, tiéngAnh.

1.INTRODUCTION

Among various teaching approaches
used in teaching English, interactive
learning approach has been widely
employed since its popularity in the early
1970s. Educational studies in the field of
classroom interaction have provided
realistic viewpoints about how interactive
activities can be employed, and what
benefits they bring to EFL teaching and
learning. These studies show that using [As
in EFL classrooms may help teachers
create a successful and exciting
environment for teaching and learning,
facilitating the students' involvement in the
lesson, establishing and maintaining the
social relationships between teachers and
students in the classroom environment
where the learners can discuss, negotiate
and express their ideas through the
activities initiated by the teachers. It is also
noticeable that this approach is seen as a
productive teaching technique since it
enables the learners to develop their
command of the English language as well
as foster the effectiveness of English
teaching and learning in a certain context
(Yu,2009; Yusuf, 2011).

An interactive reading classroom has
been proved to play a very important part in
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facilitating the students in reading texts, as
well as helping them understand the texts
and deal with the tasks more easily and
effectively (Biswas, 2015; Rios-Revoredo,
2017). One way to help students enhance
their reading comprehension (RC)
through interactive reading activities.
However, as far as the researcher's
understanding, the application of
interactive learning approach still remains
limited in tertiary contexts. In addition, a
modest number of studies has focused on
whether teachers' beliefs and practices of
IAs as scaffolding strategies may help to
facilitate EFL tertiary students' learning
RC. Such curiosities led the researcher to a
desire of investigating the topic of
interaction, particularly focusing on the
interactive activities in EFL reading
classes. Thus, two research questions were
posed to seek for the answers.

1. What are EFL teachers' beliefs in
using interactive activities in EFL tertiary
reading comprehension classes?

2. How do EFL teachers actually
practice using interactive activities to teach
EFL tertiary reading comprehension?

Together with examining the teachers'
beliefs of IAs in teaching EFL reading
subjects, the researcher focuses on



investigating their actual practices.
Grounded on the research findings,
possible implications to improve the
teaching of RC at tertiary level in EFL
language teaching context and the
suggestions for bettering the teachers'
employment of [As in reading classes were
recommended as well.
2. LITERATURE REVIEW
Teachers' beliefs

Mo (2020) viewed teachers' beliefs as
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“individual, subjectively true and value-
laden mental constructs that are of
relatively stable results of substantial social
experience and that have a significant
impact on one's interpretations of and
contributions to classroom practices” (p.
53). He builds a framework of teachers'
beliefs system including Theoretical belief,
Action beliefs, Context beliefs, and beliefs
about teachers' roles as modelized in Figure
1 below.

Beliefs about
teacher’s roles

Theoretical
beliefs

Teacher’s
beliefs
system

Context
beliefs

Action
beliefs

Figure 1. Teachers' beliefs system suggested by Mo (2020)

Grounded on Mo's (2020) teachers'
beliefs system, in this study, teacher's
beliefs mainly refer to teachers'
interpretation or understanding of teaching
and learning EFL reading with interactive
activities, which helps to solidify this
foundation and studies the relationship of
the beliefs and practices of the EFL
teachers working in a local university in
Vietnam with reference to their application
of interactive activities into teaching RC.
2.1. Teachers' practices

Teachers' practices may be interpreted
as what teachers do in the classroom with

different types of activities. They are also
shaped by “the social, psychological and
environmental realities of the school and
classroom” (Borg, 2003, p. 94). This
researcher also emphasized some factors
such as curriculum mandates, classroom
and school layout, school policies,
colleagues, standardized tests and
availability of resources as those affecting
the way the teachers actually do in their
teaching process.

Regarding the relationship between
teachers' beliefs and teachers' practice in
teaching RC, Mo (2020) addresses four
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typical factors that may foster or hinder the
consistency level between EFL teachers'
beliefs and their practices of teaching EFL
reading skills in the Chinese tertiary
context: (1) an examination style, (2) the
roles of the teacher, (3) working conditions,
and (4) teachers' professional
development. Some other researchers
(Boonchum, 2020; Gilakjani & Sabouri,
2017) also addressed the factors affecting
teaching reading skills. These researchers
drew out a number of significant factors
sharpening teachers' beliefs such as
teachers' professional training,
instructional materials, teachers'
experiences, students' previous knowledge
and language proficiency, lack of experts'
pedagogical theories, etc. Therefore, the
success of teaching RC skills is affected by
different factors, which should be
concerned by the teachers in the field.
Especially, teachers' professional
development, working condition, teaching
hours, testing style, authentic materials for
the course and students' background
knowledge and language competence can
be addressed as the major factors affecting
the effectiveness and proficiency of
teaching and learning RC.
2.2. Interactive activities in reading
comprehension

Unlike other language skills, teaching
RC is a rather complex task since the
process of reading can be done internally
and individually. However, in the current
trend of language teaching and learning,
using [As in RC classrooms seems to be
preferable by the teachers because they
may meet the needs of students with
different levels. As stated by Hedge
(2000), in EFL reading class, [As are those
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the readers use to comprehend the
meanings conveyed in the reading texts.
These activities are also those which
require the interaction among/between
different levels of knowledge of the readers
during the process of making sense of the
text. In this case, IAs are seen as
interactional scaffolding activities which
help the teacher allow his/her learners to
interact and express their ideas, and guide
them to become more reciprocal, which is
considered to be essential for teachers to
manage their class. In the present study, the
term “interactive activities” is defined as
teacher's interactional scaffolding
activities taking place in RC classes to
motivate students' participation,
collaboration, and exchanging ideas for
constructing the meaning conveyed in the
reading texts. This interpretation not only
aims to express the nature of interaction
taking place inside a foreign language
classroom but also serves the purpose of
investigating what teachers believe and
what they really do in their reading class
with the activities they design and/or
organize to encourage their students'
collaboration in reading lessons.
3.RESEARCHMETHODOLOGY
3.1. Research approach

Qualitative approach is regarded to be
the best choice for the present study since it
appropriates with the research aims of
understanding the EFL teachers' beliefs of
deploying IAs in RC classes and their
practices within their teaching context
3.2.Research design

A case study was employed to conduct
this study. This research design is expected
to facilitate a deep investigation into EFL
teachers' beliefs and practices of applying



[As in teaching RC in the context of
Vietnamese higher education. Within this
teaching context, this study aimed to seek
answers to the key issues relating to (1)
teacher's beliefs, (2) teachers' practices,
and (3) the relationship between the EFL
teacher's beliefs and their real practice in
RC classes.
3.3. The Research Setting

Within the scope of this study, only
tries to focus on EFL teachers who are
currently teaching EFL reading skill at a
local university in the northern central
Vietnam. This selection is based on such
representative criteria as geographical
location, the development process of the
selected university and the research design.
The selected university is believed to be
representative of tertiary settings where the
living condition is still limited, the
investment for higher education is not
sufficient enough, the student's background
knowledge 1is, in general, limited, and the
teachers lack potential chances to update
the teaching methodology. It is obvious that
although its findings might not be
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generalized for the whole system of tertiary
education in Vietnam as it is expected, this
study is absolutely possible to be conducted
in a smaller scale with a desire to depict the
picture of EFL teaching in some similar
Vietnamese context.
3.4. Participants of the study

In this study, three teachers from the
Foreign Language Department of a local
university in central Viet Nam were invited
to join as participants. Since a major part of
this investigation focuses on the [As used in
reading classes, all of the participants were
asked for a commitment to follow the
teaching reading procedure during the
intervention. The names of the participants,
as committed from the beginning, were
anonymously called as T1, T2 and T3 for
the ethical issues with personal profile in
terms of age, gender, qualification,
teaching experience and majors of teaching
(Table 1). With these pseudo names, the
participants felt more secure and
comfortable when taking part in the
interviews or observation procedure
conducted.

Table 1. Information of the teacher participants

Profil Participants

rofries T1 T2 T3
Age 35 37 42
Gender F F F

. . MA in | MA in | MA in TESOL
Qualification | TEgOL TESOL
Years of teaching 11 18
) Reading, Reading, Reading, Writing

Majors Writing, ESP | Writing, ESP

3.1. Data Collection methods and
Procedures

This research was designed in the form
of a qualitative case study exploring [As

employed by three teachers in teaching RC
to English-majored students. In-depth
interviews and classroom observations
were used to collect data for the study. The
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first instrument, in-depth interviews with
three teacher participants were carried out
to collect insightful information about
teachers' beliefs of interactive activities in
EFL tertiary RC classes. This instrument
aimed to explore teachers' personal
biographies, how they feel about the on-
going research topic, their attitudes,
opinions and emotions about the relating
issue as suggested by Cohen, et al. (2011).
The second one, classroom observations
were used to gather data about teachers'
actual performance in their teaching
process, which helps the researcher to
“investigate the actual event by probing
particular subject in real situation” (Yang,
etal,2018).

In this study, twelve out of thirty
periods of the whole course were observed
by the researcher. Each period lasted 50
minutes. The reading classes were
allocated with four teacher-instructed
periods per week, which meant that the
researcher spent three weeks observing
each of the selected teachers. After
finishing the observational task, all of the
details observed were transcribed. The data
collected from classroom observation were
analyzed in combination with the
participant's responses in the interview.
Every interview lasted from 30 to 40
minutes so that the teacher participants had
enough time to share what they thought
about the investigating issue. All
interviews were voice recorded by an MP3
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device and transcribed according to the
interviewer and interviewee turns of
speech. These data were used to compare
and combine with the data obtained from
the classroom observation in order to seek
an insight into EFL teachers' beliefs of [As
intheir RC classes.
4. FINDINGS AND DISCUSSIONS

The focus of the findings was on the
teachers' beliefs of [As frequently used in
teaching RC. In addition, the teachers'
practice in actual reading classes with [As
were also analyzed. Finally, the issue of
matching or mismatching between the
teachers' beliefs and their actual practice
were also identified.
4.1. Teachers' belief of interactive
activities in EFL tertiary reading
comprehension

Data collected from the in-depth
interviews with three participants of this
study were analyzed as the following
sequences: (1) the teachers' awareness of
IAs in RC classes, (2) their beliefs of the
benefits and (3) difficulties commonly
encountered when applying [As, and (4)
the teachers' roles in RC classes with Ias.
4.1.1. Teachers' awareness of interactive
activities

Teacher participants' response
revealed that they all heard and understood
about IAs in ELT in general. When asked
“Could you please tell me how interactive
activities could be defined?”, they shared
their conceptions as follows:
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Table 2. Teachers’ responses of how they perceived about interactive activities

Participants

Responses

Interactive activities, as far as my understanding, are activities that teachers
Tl often use in classrooms that need the collaborative participation of the students
with the support and guidance of the teacher.

teaching and learning.

Interactive activities, according to me, is the communicative activity between
T2 two or more people or groups of people to exchange ideas in the process of

In my opinion, interactive activities can be understood as activities to
T3 exchange information in the classroom environment between teachers and
students, or among students themselves.

From the participants' responses, it
was found out that the term “inferactive
activities” was understood in nearly the
same ways. All three responses shared the
same ideas that IAs usually took place in
the classroom which needed the students'
collaboration in every activity that the
teachers gave with teachers' support and
guidance It was seen as the action of acting
together in classroom environment in order
to achieve a certain purpose in the lesson.
4.1.2. Teachers' beliefs of interactive
activities in reading comprehension

Data collected from in-depth
interviews with three selected teachers
(Table 3) indicated that reading activities
should not be done internally and
individually but socially instead. It seemed
that the teacher participants tended to direct
their students to interpersonal learning
styles rather than intrapersonal ones, where
their students could develop their language
competence through social interactions
with teacher and peers rather than did it by
themselves. The socially interactional
aspect was more emphasized when the
teachers tried to engage their students into
the activities they employed. The
atmosphere in reading class might be more
socio-culturally-oriented than cognitively-

oriented, since the process of
comprehending a reading text is not
restricted in individual work but the
process of collaboration through certain
activities. Despite the fact that teaching
reading skill is somewhat different from
other basic skills of English in the way that
reading classes are often quieter than the
others, IAs are beneficial and should be
used. Teachers' responses also revealed that
comprehending a reading task can be
individually achieved; however, this
process is better gained by collaborative
work, which is proved by the teacher
participants affirming that in their teaching
process, they tried to motivate their
students' involvement into the reading texts
by setting up activities for them to join.
That teachers regularly encourage
collaboration among students in reading
activities helps to meet the need of social
connection and may not only promote
shared reading but deeper reading as well.
By organizing [As such as discussing,
questioning, enquiring, negotiating,
responding, and critically analyzing a
variety of questions and situations, these
teachers could maximize their students'
frequency of using oral language in RC
classes. In addition, social interaction
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creates a positive teaching - learning
environment, provides a means for the
students to have as deep understanding
about the assigned reading topics, and

indicated the importance of building a good
relationship between the teachers and their
students which contributed to the
development of the teacher- students'

enhance their critical thinking and

problem-solving skills. The findings also

interaction in reading classes.

Table 3. Summary of teachers’ beliefs of interactive activitiesin
teaching reading comprehension

Participants’ responses

use

language use

No | Items Sub-items T1 T2 T3
Providing students | Activating students’ | Engaging students
with more | involvement into the | into a collaborative
Motivating opportunities to | reading text, atmosphere as a
participation | discuss different | Providing them with | small social
of students tasks to comprehend | more positive attitudes | environment
the reading text | toward learning
more deeply
- make good | Students are | help increase
Increasing classroom encouraged to share | practical use of
students’ management; what they know or | language by
communicati | - maximize the | comprehend as much | interacting with
1 Goals ,
ve language | amount  of  Ss’ | asthey can teacher and

partners in  an
appropriate way

Students are given | I[As make the RC | IAs not only help
Improving chances to interact | classes more socially the. .stude.:nts bp
) with teacher and | collaborative and | positive in their
students e L .
social partners in different | arouse students’ high | learning  process
. . activities such as | order thinking skills but improve their
n t.eractlon negotiating, arguing, social interaction in
skills reviewing, a small social
summarizing. .. environment
Maximizing Students should be | Students are
collaborative ~ work | encouraged to share | motivated to share
Establishing | ™ reading activities wh:'«.lt they are reading | their opinions,
) may lead students to | actively and | more confident and
students . 7o . .
five the sense of being | enthusiastically creative in  the
ac closely engaged into learning  process
engagement | their group which may
enhance their
reading skill
Students share their | Students are given | Teachers set the
ideas, learn from | opportunity to share | collaborative

Fostering RC

teachers and peers,

their ideas, discuss the

activities/ tasks for

classes with . . )
. feel safer and more | reading  tasks  in | students to work in
L. collaborative . . .
2 Principles i encouraged English in | group or in team
wor. collaboration with
their classmates
o Students’ positivity, | Through collaborative | Establishing a
Facilitating | determine their level | classroom activities, | strong  sense  of
students in | of comprehension in | students can form | community in the
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building RC  class  and | habits of mutual | students’
collaborative | developing foreign | sharing and | awareness can help
learning language RC ability | collaborative working | them more positive
community manners to improve | in comprehending
their own RC ability the reading texts
Building Teacher — student | Good teacher - student | Good relationship
good teacher | relationship is more | relationship can | between teacher —
_ students | promoted, and Ss | encourage students to | student creates
rapports haye more positive | share  ideas, give | friendliness in the
attitudes toward | responses, guess or | RC classroom
learning predict something new
basing on the content
presented  in  the
reading text in a
natural and
appropriate way
Advantages
Providing  enough | Concerning the | highly appreciate
University teaching and | innovation of English | the necessity of
support learning facilities teaching method improving the
quality of teaching
) clear format and | easy for teacher to use | Clearly-instructed
Main suitable content without worrying | tasks
textbooks about the level of
difficulty
Students’ Students feel eager | Students feel | Students show
efficacy of | and excited working | interested in reading | eagerness and
collaborative | N pair, in group or | activities/tasks active participation
work in team in learning RC with
IAs.
Disadvantages
Contexts Insufficient for | Teacher’s use of IAs | Inadequate  time
Time deploying many IAs | may be better in the | allocated for RC
C . unlimited time than in | classes
fimitation the limited time
condition
Students’ low - level | Students whose | Low  — level
Students’ background background background
background knowledge/ knowledge of English knowledge and
knowledge Unbalanced . is poorly obtained languz}ge
language proficiency | may often get stuck | proficiency
and lqnguage between Students are | when dealing with the
proficiency the challenges in | reading text
organizing [As
- Distracted students | Not easy to control | ignorance of some
- Noise students’ chaos and | students in IAs
Classroom maintain good | organized
management classroom
management
instruction, instruction, Instruction
Teacher’s organization motivation facilitation
roles facilitation evaluation evaluation
motivation
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The data collected from the three
participants proved that all of them felt
satisfied with the management policies of
the university. Furthermore, the textbook
that follows the criteria descriptors of CEFR
is seen as a noteworthy advantage since it
makes the teachers free from taking too
much time and effort to select the suitable
reading texts for both the curriculum
requirement and the students' language
levels. More importantly, students' efficacy
in collaborative work in EFL reading class
was also regarded as a beneficial factor that
may have a positive effect on the students'
outcomes. However, as confessed by the
teachers, three main obstacles confronted
by the teacher participants reported in the
findings were time limitation, students'
background knowledge and language
proficiency, and classroom management.
The insufficient allocated time is often seen
as a challenge for the teachers, and makes
negative impact on students' reading
performance. Although IAs are expected to
engage the students' active participation
into the reading tasks for the sake of helping
them understand the meaning that the
reading texts intended, the imbalance in the
level of the students' background
knowledge and language proficiency might
hinder the teachers' using [As in their
teaching process. The students' passiveness
in learning more or less affected the learning
motivation of other students, and, to some
extent, made it difficult for the teacher to
carry out such activities in the reading tasks.
Regarding teachers' roles, instead of
playing the role of controllers who always
dominated the talking time in class,
teachers' responses revealed that they
played multiple roles in interactive reading
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classes. They regarded themselves as
important factors in the process of teaching
RC. According to them, teachers are firstly a
motivator or a facilitator. The teacher's
motivation makes the greatest difference in
students' achievement. In the case of present
study, with the [As implemented in reading
classes, the selected teachers' role of
motivating their students seems to be
clearly shown.
4.1.3. Teachers' practice of using
interactive activities in reading
comprehension classes

The findings of this study showed that
all of the teachers more or less tried to
organize IAs in three stages of teaching
reading to motivate their students'
engagement in the reading texts, and
maximizing their use of English in reading
classes as an interactive social
environment. All activities found out in the
findings (Table 4) were seen as the means to
make students more motivated and
engaged in the reading texts. The observed
data showed that students tent to be more
active in reading when they were motivated
to read from other more capable peers. In
the observed reading lessons, providing
opportunities for students to increase their
communicative language competence were
the teachers' focus. It appeared that these
teachers tried to break the silent and
monotonous atmosphere as when students
were asked to solve the reading activities
individually without sharing, discussing or
negotiating with their teacher and other
students. Furthermore, those IAs helped
facilitate the interaction among the three
triangular components in reading
comprehension, i.e. reader - text - activity
as suggested by Snow (2002).



TCKH&CN, 24.(02), 2024

Table 4. A Summary of main interactive reading activities used in
observed reading classes

Reading | Interactive Activities used | Interactive Activities used | Interactive Activities used
Stages by T1 by T2 by T3
-Asking and Answering | - Guessing (the tittle of the | -  Guessing
questions to lead in reading text) - Pre-reading questions
Pre- - Checking students’ | - Sharing ideas Vgluntarily - Brainstorming
g answers . - Wgrm-up questions
Stage - Practicing the .dlalogue - Pair/ .Group discussions
-Students’ sharing answers | - Asking students to share
- Previewing the reading | their thoughts
titles
- Vocabulary check - Pair/ Group discussions - Giving hints
- Pair/ Group discussion - Asking students to share | -  Giving instructions
- Giving instructions ideas - Teacher Questioning -
- Giving hints - Reading-out-loud Student Responding
- Controlling and assisting | - Checking students’ | -  Individual thinking and
students’ discussions pronunciation sharing
While- |- Asking students to share/ | - Explaining new words - Evaluating
reading exchange ideas - Giving instructions - Arguing
Stage - Provide students with | - Repeating students’ | -  Explaining
difficult words response verbatim - Take-turn reading
- Asking students to read | - Team work - Silent reading
the text loudly - Information exchanging - Pair work
- Guessing - Modifying students’ ideas | -  Confirming selected
- Jig-saw reading - Comparing  students’ options
answers - Paying compliments
Post- - Integrated writing Integrated speaking - Assigning homework
reading | - Assigning homework
Stage

Being aware of this advantage of 1As
in reading classes, all three selected
teachers attempted to employ IAs to
develop the students' collaborative skills.
By providing the students with different
types of activities for their collaboration
such as idea — sharing, problem-solving,
role-playing, question asking-answering
and so on, the participating teachers could
create a friendly and supportive learning
environment, which focused on the
collaborative community of learning by the
construction of knowledge through social
negotiation. This finding adds an
interesting support in terms of the ways
teacher organize their reading classes so

that both teachers and students can play
active roles when they collaborate together.
More interestingly, all of the participating
teachers tried to build a good teacher -
student rapport in RC classes. This
relationship was not one-way interaction in
which the teachers were knowledge
transmitters and students were passive
listeners, but mutually interactive
relationship where teachers played the
roles of the instructors, scaffolders,
facilitators, evaluators and encouragers.
The friendly learning atmosphere in
observed reading classes created positivity
and creativeness for both teachers and
students, which contributed to bettering
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students' reading outcomes.
4.1.4. Compatibility between teachers'
beliefs and practices in teaching EFL
reading skills with interactive activities
There appeared to be less inconsistent
between T3's beliefs and practice in
comparison with Tl's and T2's. For
instance, this teacher focused on guiding
and explaining the reading texts and asked
her students to solve reading tasks
individually instead of organizing pair,
group or team activities for the students to
join. T3 set the overall goals for employing
[As in reading class which emphasized the
collaborative learning environment for the
students to be engaged in. However, in her
teaching practice, she did not organize
many activities for her students to do as in
T1's and T2's classes. This teacher mainly
provided her students with new words,
reading techniques and asked them to work
individually to seek the answers for every
reading task in the text/lesson before
interacting with her and the whole class. In
T3's belief, IAs should be used to facilitate
students' positivity and confidence; yet, in
practice, the teacher kept guiding the class
most of the time. Interaction between
teacher and students was dominated in
most of the activities while very few
student(s) - student(s) interactions were
implemented. As observed, the teacher-talk
frequency overwhelmed the total class time
of the lesson. Instead of discussing, sharing
ideas with others, the students mostly
followed the teacher's guidance or
instruction, listened to the teacher with
little minimal interruptions. and the
student-centered approach turned into
teacher-centered approach. More than that,
chances for students to correct

126

misunderstandings or mistakes were not
routinely provided by the teacher.

Another inconsistency was the time
allocation for each stage of the reading
lessons. Normally, the leading-in or
warming-up activities often take a little
amount of time in the whole reading lesson.
Yet, in T1's reading classes, the teacher
spent about ten to fifteen minutes out of 50
minutes allocated for a reading lesson on
the leading-in activities, which somewhat
conflicted with her response in the
interview that she did not have enough time
to organize I[As for her students. When
asked about this mismatch, she said that
since her students were in their first year at
the university, they were not familiar with
the teaching speech at the university level.
And when they were at high school, the
reading lesson was organized quite
differently, so she spent more time on such
activities to engage the students into the
reading lesson with a friendly and natural
classroom environment rather than forcing
them to focus on the reading text
immediately. Teaching hours and students'
familiarity with learning styles at the
university can be addressed as the
hindrance resulting in the inconsistencies
between teachers' perceptions and their
practices of using IAs in their RC classes.

5. CONCLUSION

This study investigated EFL teachers'
beliefs and practices of employing
interactive activities in teaching reading
skills in tertiary context. The qualitative
analysis process exposed findings in
relation to two research questions. Firstly,
regarding EFL teachers' beliefs of using
[As in teaching reading, the findings
provided reliable evidence to indicate that



those EFL teachers viewed interactive
activities as important and useful tools to
help promote students' comprehending
competence. All three participating
teachers were aware of the nature of the
interactive teaching approach which
emphasized student - centeredness,
therefore, these teachers tried not to control
students in every reading activity. Instead,
they created a collaborative learning
environment where students are
encouraged and motivated to participate in
all reading activities in a positive and
interactive way.

Emphasizing collaborative working
environment as a crucial element in making
reading classes interactive, the selected

REFERENCES

[1] Biswas, D. (2015), Impact of classroom
interaction on English language learning and
teaching in secondary level of Bangladesh
BRAC University.

[2] Cohen,S., Manion, L., & Morrison, K. (2011),
Research methods in education (6" edition),
Routledge.

[3] Hedge, T. (2000), Teaching and learning in
the language classroom, Oxford: Oxford
University Press.

[4] Huong, N.T. H.,, Thang, N. T., Nghi, T. T., &
Nguyen, N. P. N. (2021), Cooperative
Learning in EFL Reading Classes at Lam
Dong Ethnic Minority Boarding School, In
18th International Conference of the Asia
Association of Computer-Assisted Language
Learning (Asia CALL-2-2021) (pp. 84-96),
Atlantis Press.

[5] Lantolf,J.P.(2000), Introducing sociocultural
theory, Sociocultural theory and second
language learning, 1,1-26.

TCKH&CN, 24.(02), 2024

teachers organized interactive reading
activities in different ways such as pair
work, group work, team work or even
individuality interchangeably and flexibly.
What the selected teachers perceived in
terms of goals, principles, contexts and
their roles was mostly compatible with
what they actually acted in practice. The
findings also pointed out the mismatch
between the teachers' beliefs and their
practice relating to the issue under
investigation: The major incompatibilities
were the teachers' domination in reading
classes, the allocated time for the subject,
and the infrequent use of interactive
activities in RC classes as perceived.

[6] Mason, J. (2002), Researching your own
practice: The discipline of noticing,

Routledge.

[7] Mo, X. (2020), Teaching reading and teacher
beliefs. Springer.

[8] Pan, C. Y., & Wu, H. Y. (2013), The
Cooperative Learning Effects on English
Reading Comprehension and Learning
Motivation of EFL Freshmen, English
Language Teaching, 6(5), 13-27.

[9] Suryati, N. (2015), Classroom interaction
strategies employed by English teachers at
lower secondary schools, Teflin Journal,
26(2),247-264.

[10] Yu, R. (2009), Interaction in EFL classes,
Asian Social Science, 48.

[11] Yusuf, H. (2011), Towards improvement in
the teaching of reading comprehension in
primary schools: The need to activate pupils'
relevant schema, Theory and Practice in
Language Studies, 1(1), 16-20

127



TCKH&CN, 24.(02), 2024

Lién hé:

TS. Nguyén Thi Lé Hang

Khoa Ngoai ngit, Truong Pai hoc Quang Binh.

Dia chi: 18 Nguyén Van Linh, Pong H6i, Quang Binh
Email: hangnle.dhgb@gmail.com

Ngay nhan bai: 15/10/2023

Ngay gui phan bi¢n: 15/10/2023
Ngay duyét dang: 20/5/2024

128



	115.pdf (p.1)
	Page 115

	116.pdf (p.2)
	Page 116

	117.pdf (p.3)
	Page 117

	118.pdf (p.4)
	Page 118

	119.pdf (p.5)
	Page 119

	120.pdf (p.6)
	Page 120

	121.pdf (p.7)
	Page 121

	122.pdf (p.8)
	Page 122

	123.pdf (p.9)
	Page 123

	124.pdf (p.10)
	Page 124

	125.pdf (p.11)
	Page 125

	126.pdf (p.12)
	Page 126

	127.pdf (p.13)
	Page 127

	128.pdf (p.14)
	Page 128


