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TOM TAT: Muc dich ciia bai bdo dwa ra sw can thiét cia viéc day tich hop van hoa
trong viéc day va hoc ngoai ngir cho sinh vién chuyén ngir tai Trivong Dai hoc Quang Binh. Bai bdao
bt dau bang viéc néu cdc thanh 16 trong khdi niém vin hod. Bén canh dé, bai bdo ciing tdp trung
néi dén tam quan trong ciia nhan thire van hod trong qud trinh tiép thu ngén ngit. Ngodi ra, bai béo
con dé cdp dén thuc trang ciia viéc tiép nhan kién thirc van hod trong qud trinh hoc ngén ngit ciia
sinh vién. Khong nhitng thé, bai bdo dé xudt cdc ki thudt dé néng cao nhdn thirc vin hod ciia ngudi
hoc, bao gém nang lwc nhan thirc, nang luc thai do/cam xuc, va hanh vi van hod. Bai bdo két lugn
bang viéc nhan manh dén y nghia ciia viéc nang cao nhan thike van hod cho sinh vién trong cdc 1op
hoc tiéng Anh.

Tirkhod: Nang cao, van hod, nhan thirc van hod, sinh vién chuyén ngir.

ABSTRACT: The purpose of the article is to outline the necessity of incorporating
cultural aspects into foreign language teaching and learning for English — majored
students at Quang Binh university. It begins with the components of concept of culture.
Also, the importance of cultural awareness in language acquisition is focused. In addition,
the article mentions the reality of students' cultural perception during language learning
process. Furthermore, it proposes techniques to improve students' cultural awareness,
including cognitive capacities, attitudes/affective capacities, cultural behaviors. The
conclusion emphasizes the significance of improving student's cultural awareness in
English language learning.
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1.INTRODUCTION

Given the indispensable relationship
between language and culture, it comes as
no surprise that the issue of teaching culture
has attracted a great amount of attention of
foreign and second language teachers and
specialists. Liddicoat and Crozet [11] even
admitted that communicative language
teaching (CLT), even though it has thus far
gained a lot of popularity in the language
teaching world, somehow overlooked the
link between language and culture and the
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necessity to consider communication
between language learners and native
speakers as intercultural communication,
rather than just communication in the target
language in general. The two authors,
subsequently, emphasize another approach
to second/foreign language teaching,
which is termed Intercultural Language
Teaching (ILT), to address the above-
mentioned shortcomings of CLT. This
justifies the need to incorporate cultural
content into foreign language teaching and



learning.

Although a variety of research on this
topic were conducted, no detailed one is
carried out for English — majored students
at Quang Binh University. The paper,
therefore, concentrates on improving
cultural awareness for those participants.

2. LITERATURE REVIEW
2.1. Components of the concept of
culture

It is important to be clear about the
components of the concept of culture and
what should be taught in the foreign
language classroom to enrich students'
understanding of the target culture.
Delaeghere and Zhang [3] collect and point
out several dimensions that are necessary
for culture teaching, including “cultural
self-awareness or consciousness-raising
(Crossetal. 1989; Bennett 1993; Gay 2000,
71); awareness and acceptance of
difference, and others' cultural worldviews
(Cross et al. 1989; Bennett 1993; Hammer
and Bennett 2001); awareness of the social-
construction of race, and prejudice and
discrimination in historical and
contemporary societal contexts (Sleeter
1992); knowledge of cultural patterns and
culture specific knowledge (Bennett 1993;
Gay 2000); knowledge of and skill in using
different communication and learning
styles (J.M. Bennett 1986; Gay 2000)” (p.
257). Meanwhile, Byram (2006), as cited in
Ho [6] suggests another model of cultural
content necessary for language teaching. In
his viewpoint, a culturally enriching
language plan is one that empowers
learners to display a range of capacities
about the target culture, namely cognitive
capacities (knowledge, knowledge
discovery, interpreting and relating, critical
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cultural awareness); attitudes/affective
capacities (acknowledgement of the
identities of others, respect for otherness,
tolerance for ambiguity, empathy);
behavior (flexibility, communicative
awareness).
2.2. The importance of cultural
awareness in language acquisition
Nobody can deny the close mutual
relationship between language and culture.
Indeed, since Sapir (1949) and Whorf
(1956) made the basic assumptions that
there is a close connection between
language and culture, and that the study of a
language can give an indication of the
world view considered by speakers of the
language [5], many other specialists have
carried out research into this area and the
results obtained are quite universal. For
instance, Fantini (1992) points out that “the
development of a second language
involves not only acquiring a linguistic
tool, but also, and more important,
developing a new world view embedded in
the second language's culture” (as cited in
Liu, 1995, p. 254-255). Also, Kramsch [7]
concludes from her thorough research into
the link between language and culture that
“When it [language] is used in contexts of
communications, it is bound up with
culture in multiple and complex ways” (p.
3). Therefore, without its embedded
culture, a language would be nothing other
than a set of linguistic devices that provoke
little emotion or feeling; and if that were the
case, would we human beings speak all
different languages as we do. On the other
hand, language, in its turn, is a lively
display of culture and also reflects human
beliefs and viewpoints. That is why it is not
exaggerating when Tang [12], in his article
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on the place of culture in the foreign
language classroom, claims that
“Language is culture”, and “every time we
say something we are performing a cultural
act”. These aforementioned reasons best
show that language and culture are
inextricably linked.

Also, as the issue of politeness is
included in communication, it raises the
awareness of how the same politeness
strategies might be employed and thus
viewed differently across cultures. This,
moreover, brings to attention the fact that
some of Vietnamese students may
unnecessarily create the impression of
being rude when communicating with
native English speakers because they
“speak English butact Vietnamese™ [10].

Another aspect in English
communication is a lingua franca. Even
though it has become widely accepted that
English is an international language, the
varieties of Englishes have raised
awareness of what decisions are left to be
made by English teachers given the
different varieties of English spoken in
different parts of the world nowadays. The
question of what English accent to adopt in
teaching practices and how to define
Standard English remains an ongoing
discussion. One thing that can be agreed
upon, however, is that the widespread use
of English has amazingly connected human
beings together, because in using English to
communicate with each other, it has been
observed that people from different
countries tend to shift their own styles a
little bit to fit in with others, thus create
what Liaw [8] terms “a third space” where
language and culture meet.

As Liddicoat and Crozet [9] state,
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“Culture is not acquired through osmosis. It
must be taught explicitly” (p. 126), it is
therefore beneficial that foreign language
teachers teach the target culture explicitly
to students. Addressing the same issue,
Tang [12] points out a fact that can be easily
seen in many language classrooms and
might also exist in the mind of many
language teachers when it comes to
teaching culture, yet is not always frankly
admitted: “from my [the author's]
(admittedly limited) experience with
foreign language education, it would
appear that the question of “culture” is
often relegated to the end of a language
teaching plan. It seems as if it is always
something of a bonus if the teacher
manages to find time to introduce a bit of
the culture of the foreign language into the
classroom - some music perhaps, or a
traditional dance, in the final lesson of the
course.” His comments might be a little
blunt-sounding, but it is true indeed, since
there were times cultural content should be
as a bonus to classroom practice and come
after all the other important parts of the
lesson have been presented. Considering
the inseparable connection of language and
culture, this view is obviously too shallow
and does not serve the ultimate purpose of
empowering students through the teaching
of culture. A closer look into this issue,
therefore, has emphasized that in
improving students' knowledge and
understanding of the target culture, it is
important that language teachers keep in
mind the two following principles: first, the
target culture should be taught explicitly;
and second, cultural content should be
considered an indispensable part of every
language lesson, undetached from the



linguistic content, not an occasional bonus.
3. FINDINGS AND DISCUSSION

3.1. The reality of English - majored
students' cultural perception during
language learning process.

The research is done with the
participation of 50 English - majored
students at Quang Binh University, using
questionnaires with ten questions (both
multiple choice and open - ended ones).

As can be seen from the chart, two -
thirds of participants admitted that cultural
awareness was important and very
important in language learning process.
This means that a majority of the students
see the necessity of incorporating cultural
aspects in English language acquisition.
However, up to 20 percent of participants
do not think it is vital and 4 percent do not
have any idea about this concept. In other
words, the number of the students do not
see the importance of culture.

Chart 1. Students' perceptions on the
importance of cultural awareness

7 f496 = Very important
= Important
= Not important

No idea

3.2. Techniques to improve students'
cultural awareness
3.2.1. Techniques to improve students'
cognitive capacities (knowledge,
knowledge discovery, interpreting and
relating, critical cultural awareness)

As the first dimension of culture
teaching content, cognitive capacities, in
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its broadest sense, includes knowledge of
various aspects of the culture, such as
knowing about the history of that culture,
how people behave and react, what they eat
and drink, how families are structured, how
relationships are normally built, what is
appropriate and what not when operating in
that culture, etc. Basically, all of these refer
to the aspects of culture that are visible;
therefore, according to Tove and Robert
[13], these are what can be most easily
taught to language learners.

In order to enhance our students'
knowledge of the target culture (British and
American culture), there are some
strategies that Vietnamese EFL teachers
can use. The following strategies are taken
and adapted from the Fleet's framework [4]
for teaching culture in the EFL setting.

Use various culturally enriching
materials. As Fleet [4] avows, in teaching
language and culture to students, there are
several strategies of which teachers may avail.
Cullen and Sato [1] encourage an approach
encompassing materials which are tactile,
visual or audio-based in order to touch on many
of the various learning styles of students. They
suggest the use of newspapers, songs, videos
and stories. For instance, regarding the use of
audio-visual devices, in teaching how to make
an invitation, teacher will show students a
video extract in which two native speakers are
conducting the act of inviting, and have them
analyze for themselves the basic steps of
invitation-making. A follow-up practice in
which students work in groups or pairs to
practice giving and refusing/accepting
invitations is then conducted. Besides, as for a
class of advanced learners who are learning the
skill of speaking or listening, teacher will ask
students to form groups, watch an English
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movie or movie excerpt, and analyze the
cultural features that they see being
displayed. In that way students can practice
their listening skill and consciously learn
about the target culture at the same time.

As with visual aids, for young, lower-
level students, it is advisable to establish a
cultural corner in the classroom by asking
students to collect and bring to class
pictures about the target culture and stick to
the walls of the classroom. According to
Hughes (1986), this technique is known as
culture islands, which aims at “attracting
student attention, eliciting questions and
comments” and creating an authentic
environment for culture learning (p. 168, as
citedin Ho [6]).

Use The Internet as a Resource.
According to Hackett (1996), the
usefulness of the Internet to language
teachers can be summarized in the
following statements about internet
resources; that is, they “provide a direct,
immediate link to the target culture” or can
serve as ““a multimedia mirror on the target
culture” (p.3, as cited in Fleet [4]). To
utilize this multipurpose tool, it is
suggested that teachers can create an online
Culture-talk forum in which students are
active participants; or establish a
connection between the class of English
learners they are teaching with another one
from a foreign-based university, and
partner each of their students with one
native student so that they can exchange
emails and such. This may sound difficult
to conduct, but it is not impossible, since
Liaw [8] did the same thing with her
Taiwanese students, and the effect of such
online learning environment that she
obtained was mostly encouraging. Her
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students do not only improve linguistically
but their cultural knowledge and behavior
are very much enhanced through regular
exchanges with their cultural partners.

Virtual Realia. According to Smith
(1997), virtual realia are said to improve
the quality and availability of culturally-
based, authentic materials; and it was also
designed with the belief that studying a
foreign language is a means to a greater end
- communicating meaningfully with
another culture and its people” (as cited in
Fleet [4]). For that reason, teacher should
maximize the presence of realia in culture
teaching and presenting. For example, in
teaching the skill of reading, teacher will
use authentic materials printed in English
to familiarize students with the printing
products of the target culture. In addition,
real objects that relate to the target culture,
such as pictures or souvenirs collected from
abroad that are motivating to students will
also be employed.

Research. Cullen and Sato [1] advocate
having teachers involve students in research,
especially university students, as they feel this
activity can lead to “long-term interest in the
target-culture”. At college level, the use of
culture-based research projects is plausible and
can be very rewarding. One example of this
type of assignment is to have groups of students
choose a state or city in the United States or
United Kingdom to research and then present
their findings to the class (in a Speaking class).
Also, in teaching Writing, the same type of
research can be applied, with a difference in
the mode of delivering the findings.

Cultural Presentations and
Presentation of Cultural
Misunderstandings. This strategy mostly
focuses on the teacher being a



representative of the target culture. A class
period can be dedicated to a cultural
presentation made by the teacher, in which
he/she shares with students about his/her
own cultural experiences and allows time
for questions from the student audience. In
an EFL setting, apart from the culture-
based learning materials, the teacher is the
only connection to the target language that
students frequently have. Therefore,
cultural presenting sessions done by the
teacher himself/herself will benefit
students more than any video-watching.

Also, Shumin [11] suggests presenting
situations that involve cultural
misunderstandings, which in real life
would make one or more of the speakers
confused, angry or even offended. The
purpose of this is to prepare students for
problematic situations that they are very
likely to encounter when communicating
across cultures. After the presentation, a
role-play activity in which the students
work together to find a culturally suitable
solution to the problem will be interesting
and useful. Additionally, to create fun
situations, teachers can examine aspects of
non-verbal communication, since this is
usually a source of intercultural
misunderstandings.

Apart from the strategies within
Fleet's framework, EFL teachers can also
adopt many other methods to incorporate
cultural content into their teaching to
improve students' knowledge of the target
culture. At tertiary level, one of them can be
to follow the content-based approach and
design a culture-based syllabus in teaching
the four skills. That is to say, students will
practice Listening, Speaking, Reading, or
Writing using materials that highly relate to
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the target culture. The focus of the course,
therefore, will be both on language use and
the cultural content.

3.2.2. How to improve students’
attitudes/affective capacities
(acknowledgement of the identities of
others, respect for otherness, tolerance for
ambiguity, empathy)

According to Tove and Robert [13], the
affective components relate to the attitudes and
feelings that one has about the target culture.
This involves a deep understanding of the
culture from the inside, and identification with
it or parts of it. These two authors also claim
that this dimension of intercultural competence
is “something that cannot be taught. It has to be
acquired by lived experience” (p. 63),
especially in the EFL context where students
learn the language in their home environment
and thus do not have direct contact with the
target culture in order to have a deep
understanding of or feel identified with it.
While it is true that an immersion is essential in
gaining a thorough understanding of a culture,
it is, to a certain extent, possible for EFL
teachers to develop students' attitudes towards
and feelings about the target culture. One way
of doing this is to give students a chance to
compare and contrast several aspects of the
target culture with those of their own culture.
In understanding more about the culture of
their own, students will gain deeper insight
and develop more objective attitudes
toward other cultures. Hence, the sense of
self and otherness will be strengthened. For
example, in learning about British table
manners, the teacher can have students
make a list of some similarities and
differences between the eating codes in two
cultures, as well as explore the reasons
underlying these features, thereby deciding
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an attitude for themselves. When doing
this, it is also important that teachers point
out to students that there are no right or
wrong feelings or attitudes toward another
culture, as long as ethnocentrism,
stereotyping and prejudice are kept to a
moderate level.

3.2.3. How to improve students' cultural
behaviors (flexibility, communicative
awareness)

“Behavioral competence is the ability
to act in culturally appropriate ways with
members from different cultural groups”
[13]. It is believed that there are two types
of intercultural behaviors that derive from
two layers of cultural understanding.
Normally, one can act interculturally based
on his /her superficial knowledge of the
norms of the target culture, yet it is deep
understanding that enables genuinely
appropriate cultural behaviors. The latter is
the ultimate goal of foreign language
teachers in improving students' cross-
cultural competence. To avoid faulty
imitation of intercultural acts, one of the
things teachers can do is to raise students'
awareness of and develop their
understanding of the use of speech acts
across cultures. In teaching speech acts,
apart from the linguistic content, again
comparison is needed to mitigate the
incidence that students transfer behaviors
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Tac phim: Mua Chim Hoa Binh
Hoa si: Nguyén Chiéu Sinh
Chét liéu: Tong hop

Kich thuéc: 140x140cm

Né&m séng tac: 2024

Tac phém 12 mot cau truc su két hop gitra cac biéu tuong hién thuc va ngon ngit hi hoa biéu
hién dé 16t ta sy xung dot gay gt gita sinh ton va hity diét.

Tac phém duoc chi phéi bai hé théng duong nét chﬁng chit, tao nén mdt “ma trdn” thi giac
nghet thd. Nhitng soi sic d6 dan cai day dic khong chi goi nhic dén huyét quan hay quy dao dan dao
ctia tén ltra hién dai, ma con déng vai tro 1 nhirng mach lién két hinh thé, giam cam khong gian
trong mot trang thai nén cyc d9. Tai tam diém thi giac, hinh tugong “con mat” xudt hién nhu mot
diém tu ndi tim, mo trimg giira ting ting 16p 16p bao luc, dong vai tro 1a nhan chimg hién sinh cho
nhitng bién dong thoi dai.

Tac pham duoc sir dung thu phap ddi 1ap sic d6 manh mé: gitra sic d6 ndng chay cua sy hy sinh
va xung dot 13 sdc xanh thanh khiét ctia bau troi - noi canh chim bd cdu tring nd luc but pha khoi su
rang bugc cua hinh Kkhéi. Nhirng chi tiét hién thue nhu chiée mii c¢bi va giai bang canh bao dugc tich
hop vao ngdn ngit biéu tuong, tao nén mot 16p thuc tai tim ly ddy bat an. Vi bit phap manh bao va
giau tinh biéu cam bé mat “Mua chim hoa binh” khong chi 1a mot thong diép nhan van ma con la su
t6n vinh ban chat bit diét cua su séng, mot thyec tai tinh than ludn tim cach xuyén thau moi rao can
nghiétnga nhat dé hudng téi su tu do tuyét ddi.
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Tac pham: Virng tin Chién thing
Tac gia: Tran Cong Thoan

Chat liéu: Acrylic

Kich thudc: 60 x 80cm

Nam sang tac: 2026

Birc tranh khéc hoa chian dung V& Nguyén Giap v6i gam do ruc va nét co phong khoang, 1am
ndi bt than thai diém tinh, nu cudi hién héu ma kién nghi ctia vi tuéng huyén thoai. Sic mau manh
m@& goi 1én nhiét huyét cach mang va niém tin tat thing. Thong qua ngon ngir tao hinh hién dal bo
cuc ban than va dnh nhin hudng vé phia trude, “Viing tin Chién thang” truyen tai thong diép vé niém
tin son st vao Iy tuong, vao strc manh doan két dan toc va vao tuong lai tit thang.

Téc pham ton vinh tri tué va ban linh ctia ngudi da gép phan 1am nén nhiing thang loi vi dai cia
dan toc, duoc thé gi61 ghi nhan 1a mot trong nhitng nha chién lugc quan sy xuét sic thé ky XX. Qua
ngdn ngit tao hinh giau cam xuc, bire tranh truyén di thong diép vé y chi quat cudng va niém tin bén
virng vao tuong lai.

Day khong chi 14 sy tri an dbi v6i mot danh tuéng huyén thoai, ma con 13 101 nhic nho thé hé
h6ém nay vé truyén thdng anh hiing va y chi quat cudng cua dan toc Viét Nam.
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